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With ‘this book,iithe authors offer a

thought- provokj;hg challenge to the |
way in which wesetup classrooms. In

siooms have become .
homogenized atﬂd sterile. For typi-

their view, clas

cally developmg‘ reschoolers, there-
fore, the authors!
remember bot :

Caroline- Pratt,,| Patty Smith Hill,
Rudolph Stemer,e and others) and con-
ternporary pio: (Elizabeth Prescott;
Elizabeth Jones, Diane Trister Dodge;
Leslie Willia ’ s; and Yvonne
DeGaetano). These pioneers describe
using materials that are hands-on and
that promote dxsi)very and learning in
ts. With this back-
| offer values and elg—
ments to consifler when planning
environments for young children,
Throughout the e;ght chapters, the au-
thors use words a#wd glorious full-color
pictures, showin real classrooms and
engaged childrery to demonstrate class-
rooms that are nét humdrum.
Chapter One, ‘fi.ayinga Foundation
for Living and fiearm’ng," considers
the following el¢ments: connections
and asense of belpnging; flexiblespace
and open-ended] materials; natural

conltinued on page3. ..

1 for-the reader to-
early pioneers
(Friedrich Froe 1, Maria Montessor,:

Wacky Wednesday

Bobbie Gibson Warash,

Professor, Child Development and Family Studies,
West Virginia University,

Morgantown, West Virginia

chctatmg stories in their scrapbooks. The scrapbook project

(Warash & Kingsbury, 1988) at the West Virginia Univer-
sity Child Development Laboratory was implemented many
years ago as a means to encourage children to create stories that
are further used in other ways. The teacher plans various ways to
encourage children to invent stories that include certain story
elements. Children often perform their dictated stories in an

ﬂ t all started with the request by several children who were

"impromptu play and become the director of their own work.

When children have the opportunity to elaborate on their original
stories, whether it is through editing or acting, the composition of
their stories and their involvement becomes more complex.
Children appear to have a stronger commitment to their endeav-
ors when they know it will be used in subsequent activities.

On this day, the scrapbook activity inspired “switch day.” The
idea originated with the children and was expanded into a
project. On this particular day, near the end of the school year,
the teacher asked the children to respond to this statement in
their scrapbooks: “If I were the boss of the Lab School. . . ¥ The
heading was printed at the top of each child’s scrapbook page.
The theme provoked many responses, some of them very silly;
yet one group of children began discussing seriously what
they would do if they were the teachers in the Lab School and
the teachers were the children. Their enthusiasm soon became
contagious and other children joined the conversation. Thus
began the project known as “Wacky Wednesday.”

To clarify the logistics, the Laboratory School is 2 small pre-
school with one morning and one afternoon classroom, one
director, one teacher, and numerous student teachers. Itis an

easy and perfect setting in which to switch roles because of the
number of student teachers available to play the roles of chil-

dren. The three-hour afternoon program is designed for 4- and
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young 5-yé;ar-olds Nineteen children are enrolled
in the program and all participated in preparing
for Wacky! ‘Wednesday

The Lab $chool philosophy promotes a demo-
cratic envui nment in which children have many

‘choices. Fd(r example, to help children make

informed ahd good decisions, a pictorial contract
system wa; designed for the children to use each
day to helgjthem choose center time activities. The
contracts give children a visual reference to the
available cénters to reinforce the teacher’s verbal
cues. Ch1lqren make decisions as to which center
to do, based on the information they have and the
avallab:htyr;of centers,

It has beilzn found that offering children daily
pictorial cqntracts gives them the information
they need ko make purposeful decisions, The
child carngs his/her contract to the centers of
choice and'upon completion of each chosen
center, theg eacher writes a short summary of
the child'sgtccomplishments. The contracts are
taken home each day for parents to read and
inquire aboPt with their children (Warash, 2001).

The idea bf playing the roles of a teacher coin-
cided with _ilhe program'’s efforts to provide
numerous ¢ pportunities for children to be in-
volved in ithaginary play. The Lab School has
implementgd Vygotsky's ideas (1978) on play for
several yeaﬁs and has emphasized its importance
to student tlaachers as they complete the field
expenence{ at the Lab School. Student teachers
are requirei}‘i to set up pretend scenarios with
simple props, to allow children to be involved
in role takif\g. These pretend situations vary
throughoutithe year, allowing the student teach-
ers to witngss the value of quality play. This
year, howeyer, the best teaching tool for the
student teq hers was the children’s innovative
idea of playing teacher on Wacky Wednesday.

The lead {eacher accepted the children'’s pro-
posal of becpming the teachers in their play and
began the pfocess of investigating the roles of a
teacher witl} the children at circle time. Children
decided to plan the entire three-hour program,
which mclu es snack, circle time, free-play time,
and centers| The event would involve a complete
switch of roes. The activity would take place on a
Wednesday; when seven student teachers, the lead

teacher, a graduate assistant, and the director were
available. If students were not available, we would
ask parents to help with the role of being a'4-year-
old.

Children made many decisions about the day.
They decided that as the adult * “children” arrived,
they would help them write in their play plans.
Play plans ate used at the Lab School on a daily
basis. Upon arrival, children get their play plans

“and dictate what they plan to do at school during

free play. The teacher draws a line for each word
that the child says and then goes back to print the
words on the lines. By the end of the year, children
are making their own lines and printing much of
their own text. On Wacky Wednesday, all the
children would help the adu]t children with the
play plans.

At circle time, they decided to pick an adult
child’s name out of a box to be the helper of the
d'ay. Circle time would include singing two of
Jean Feldman’s songs, reading the sentence of the
day, passing out contracts, and then dismissing
the adult children to go to the centers of their
choice,

The teacher worked with children individually
and in small groups to decide the center they
wanted to teach. When the teacher first asked the
children what they wanted to teach, the children
were stumped as to how to answer. The teacher
reviewed typical centers on the contracts to give
them ideas. It was interesting to note that the
children picked topics and centers to teach that they
also chose to do on a regular basis during center
time.

Children’s Choices of Centers

Daniel and Chanya wanted to do snack, and
decided on pizza. Snack at the Lab School is
typically one of the five to six centers during the 45-
60 minutes allotted for the various center activities.
Daniel would take the drink orders and pass out

 the plates for pizza. Chanya would make sure the

adult children washed their hands. Madeline
would design a math activity involving printed
numbers for the adult children. Nate and Kristen

wanted to be in charge of scrapbooks. Nate, who is
fascinated with war stories and flags, imrnediately

said that the adult children would write a war
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story. He woul{ih find some
pictures of can.nﬁ::ns and flags to
use in the centef. Kristen
would hold up the array of
varigus picture:g to be used for
creating a story:: Cannon, who
loves the Letterfand program
(Wendon, 1998)] wanted to
teach this centef. Letterland
has had such arl impact on
Cannon that hejwould let the
adult children c:fraw their
favorite Letterlgnd character.
Laily wanted tdjteach creative
movement and: ould wear her
dance costume ?0 school on
Wacky Wednestlay. Phoebe
wanted to do plippets and
theater activitieh in which the
adult children %Iould act out

impromptu stories. Andrew,
Ray, and Nicky wanted to
design a sandbox activity. They
titled it “Dinotopia.” Andrew
would give instructions while
Ray and Nicky would write on
the adult children’s contract.
Lauren and Aaron decided to
use pattern blocks at their
center. The aduit children
would have to follow the
pattern they made. Michael
and Chloe volunteered to do 2
play dough station.

Several children worked
together to draw eight small
pictures to represent the
available centers on the con-
tracts. They cut the pictures out
and pasted them onto one page
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so the teacher could make
multiple copies for Wacky
Wednesday. The children are’;
accustomed to receiving mail
each day in their personal
mailboxes, so they made mail
for each of the adult children.
The children were hesitant
about writing on the adult
children’s contracts; it is a long
and tedious process for young
children to print a lot of words.
The teacher suggested that they
instead put a sticker or draw a
happy face on the contract
when someone finished their
activity, and the children
agreed.

For several weeks, the teacher
and student teachers helped

"o continned
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children td plan Wacky Wednesday. The teacher
recorded tixe children’s plans so that they could
be review 'd, revised, or edited. Often, they
would elaborate on their ideas to include more
substance 10 their plans. The teachers asked
open—endel questions so the children could
respond rmrjore elaborately.

As the dhys followed and the excitement built,
parents b%an commenting on their children’s

anticipatidn of the day. One parent told the
teachers thiat her child was absolutely “crazed” by
the fact that the children were going to be the
teachers. 3—. fact, this particular child counted the
days down and was worried that his mother
would n011|get him to school on time. Wacky
Wednesday became the talk around the school. It
was a play|scenario that lasted for several weeks
ted in the actual day of changing
roles. With the assistance of the lead teacher, they
were practicing new skills, thinking about the
roles, and preparing for the day. They were

taking thig assignment very seriously.
As the children arrived at the Lab School on
the special day, they immediately took their
posts. Th!y helped the adult children write in
their play iplans. One of Madeline’s students
dictated thlis statement: “I want to play in the
block roorh.” Madeline drew seven lines on the
page and had the teacher fill in the words.
Madeline Even reminded the adult children

about usir%g a period at the end of a sentence.

Another child "teacher” helped to check the
adult “children” into school by finding
their names on the roll sheet. The director
helped the child look for the names as the
child made the mark to indicate the child's
presence. Free play was supervised by the
children. It was not unusual to hear the
children saying, “Use your inside voices™ or
“Make sure you are using your walking
feet.” Another child told Lauren that she
was needed in the block room where two
adult children were playing without
supervision. One adult child got a paper
cut, but Andrew was quick to get a ban-
dage. He first gave her instructions on how'
to wash her hands, and then he applied the
bandage.

During center time, Madeline printed numbers for
her adult children to add. For example, she printed
2 + 2 and expected the adult child to add the num-
bers. She gave hints, such as, “The number comes
after three.” Laily was fanatical in her creative
movement center. Completely decked out in her
dance attire, she instructed the adult children to go
“toe-heel, toe-heel.” Laily also told her students that
they needed to dance faster and demonstrated the
proper technique. Cannon wanted the adult chil-
dren to print their names as soon as they got to
Letterland. In scrapbook, where Kristen and Nate -
were helping the adult children to write military
stories, Nate commented to the adult children, “It is
really hard being a teacher.”

At the conclusion of Wacky Wednesday, everyone
met at circle time to discuss the day’s events. This
was a time to reflect on what happened during the
event. Reflectioryis an important part of the process,
whereby children and teacher analyze the experi-
ence. The adult children mentioned one thing they
learned at each center. The children eagerly raised
their hands to indicate they were the teacher for the
center being mentioned. They glowed with pride
when their names were mentioned and when they
received credit for teaching an activity. The head
teacher congratulated everyone for a successful day.

Parents had many positive comments about the
day. Nate’s mother said that prior to the day’s

continued on page7 ...
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. continued fromébage 4
events, Nate had ilbondered over the
activity he was plénmng to do. He told
his mom that he Was disappointed that the
“little kids” did nbt get to do his activity
also. He said he s' ent a lot of time pre-
paring his activity and wanted everyone to
participate. Oﬂ\erﬂparents had similarly
positive remarks. !

Children are cap*able of making decisions,
but we must prepte an environment that
encourages them and supports them. As
early childhood pnibfessionals, we need to
give children the d portunity to take on
challenges and usé'-f their abilities to solve problems.
Planning and reflettion promote the development of
thinking and reasd'mng Planning is making choices
with intentions (Efistem, 2003). What better way of
giving children thnE opportunity than by play and
expanding on thel.ﬂ own ideas? When children were
deciding what to tieach in a center, they were not
only making chmd@s but they had a purpose in
mind. If they chosg% math, they had to go a step
further and decidel what would constitute a math
activity. In addltu!.%n they had to decide what kind
of math activity théy were capable of teachmg As
the teacher helpedithe children to elaborate on their
plans for the day, ﬁhey expanded the children’s
thinking through #ich language. The teacher was
providing scaffolding by helping children to expand
their ideas and gu}ir\g them an opportunity to take
on the roles of a te};\cher

Make-believe plby is essential, allowing children
to develop an undbrstand:ng of roles and learn
adult expectationg for behaviors. This is the mecha-
nism through whikh they are going to develop
social norms. Plamning and carrying out such a day
is the type of playlthat facilitates advanced mental
activities and self-regulation. Play encourages
interpersonal relaﬁlons stimulates creativity, and
advances learning!(Caplan & Caplan, 1973). Play is

respectful of an md.:hwdual’s learning style and pace.

Because of.all the +egatwe content that children see
through the medid, providing for quality play is
important. Let's dlso not forget that play is fun.
The excellent job these children did in planning
for Wacky Wednebday can be attributed to several
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factors. Children are encouraged to play at the
Lab School, as it is embedded in the school’s
philosophy. Many make-believe opportunities are
provided. Children have numerous opportunities
to make choices. For example, the choices on their
contracts are reviewed at circle time so they can
make decisions about which center to attend,
based on the information the teacher has supplied
about each center. The choices are reviewed at the
end of the day by the teacher and the parents.
Parents play an important part in this process with
their comments about the centers the children
have chosen. These children have had many
opportunities to practice making good decisions
throughout the year with their contracts.

Wacky Wednesday was preserved by the
documnentation panels that were completed by the
children and the teacher. The panels, which
included the process of preparing for the day
through pictures, children’s work, and quotes,
were displayed for families so they could review
the children’s work and the process of learning.
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